
 

1 

Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name St. Birinus School 

Number of pupils in school  808 

Proportion (%) of pupil premium eligible pupils 17.45% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/22 – 2023/24 

Date this statement was published December 2021 

Date on which it will be reviewed October 2022 

Statement authorised by Mr William Manning 

(Headteacher) 

Pupil premium lead Mr Graeme Irwin 

(Deputy Headteacher) 

Governor lead Mr Jon Driscoll 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 104,770 

Recovery premium funding allocation this academic year £14,645 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£119,415 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or challenges they face, make 

progress which is at least in line with their peers and achieve highly across the curriculum in 

order to progress to ambitious post-16 destinations. 

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that 

goal, including progress for those who are already high attainers. We will consider the 

challenges faced by all pupils who may be vulnerable, such as those who have a social worker, 

young carers, those with SEMH needs or those with a specific education need or disability, 

what we term at St. Birinus School as our ‘Spotlight Students’. The activities we have outlined 

in this statement are also intended to support the needs of our Spotlight Students, regardless 

of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, placing the support for Spotlight Students 

at the heart of our planning at all levels, with a focus on areas in which disadvantaged pupils 

require the most support. This is proven to have the greatest impact on closing the 

disadvantage attainment gap and at the same time will benefit all students (the non-

disadvantaged pupils) in our school.  

It is our intent that improved levels of attainment for all students will be sustained and improved 

alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its targeted 

support through the School Led Tutoring Programme (£12K has been allocated to the School 

for 2021/22) for pupils whose education has been worst affected, including non-disadvantaged 

pupils.     

Our approach will be responsive to common challenges as well as considering the unique 

challenges faced by individuals. Assessment of these challenges will be rooted in both robust 

diagnostic assessment as well as an in-depth understanding of each young person and their 

circumstances, rather than assumptions about the impact of disadvantage.  

The approaches we have adopted complement each other to help pupils excel. To ensure they 

are effective we will: 

• ensure Spotlight Students, including disadvantaged pupils, are central to our develop-

ment as a school and are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectations of what they can achieve. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Our attendance data over the last 3 years indicates that attendance among 
disadvantaged pupils has been between 3.4 – 3.7% lower than for non-disad-
vantaged pupils. 

24 – 24.7% of disadvantaged pupils have been ‘persistently absent’ compared 
to 8.9 – 9.1% of their peers during that period. Our assessments and 
observations indicate that absenteeism is negatively impacting disadvantaged 
pupils’ progress. 

2 Assessments, observations and discussion with KS3 pupils indicate that disad-
vantaged pupils generally have lower levels of reading comprehension and 
overall reading ages than their peers. This impacts their progress in all sub-
jects. 

Pupil Premium students have a reading age which is on average 1.25 years 
lower than their non-disadvantaged peers (12.25 as opposed to 13.40). The 
gap between chronological age and reading age is also wider for Pupil 
Premium students (-1.36 years) than their peers (-0.37), by a year on average. 
This gap remains steady during pupils’ time at our school. 

 

Year group 
Autumn 2021 
test average 

Autumn 2021 
real age Difference 

Year 11 PP 12.6 15.64 -3.04 

Year 11 Non-PP 14.03 15.78 -1.75 

Year 10 PP 12.23 14.72 -2.5 

Year 10 Non-PP 14.02 14.79 -0.78 

Year 9 PP 12.77 13.71 -0.73 

Year 9 Non-PP 13.44 13.69 -0.24 

Year 8 PP 12.29 12.7 -0.41 

Year 8 Non-PP 12.98 12.74 0.25 

Year 7 PP 11.39 11.71 -0.32 

Year 7 Non-PP 12.54 11.82 0.72 
 

3 Our assessments, observations and discussions with pupils and families sug-
gest that the education and wellbeing of many of our disadvantaged pupils 
have been impacted by partial school closures to a greater extent than for 
other pupils. These findings are backed up by several national studies. 

This has resulted in significant knowledge gaps resulting in pupils falling 
further behind age-related expectations across a range of subjects. 

4 Our observations suggest many lower attaining disadvantaged pupils lack 
metacognitive / self-regulation strategies when faced with challenging tasks, 
notably in their monitoring and evaluation of their answers. This is indicated 
across the curriculum, and results in higher levels of ‘removal’ from lessons 
particularly in core subjects 
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5 Our assessments (including wellbeing survey), observations and discussions 
with pupils and families have identified social and emotional issues for many 
pupils, such as anxiety, depression (diagnosed by medical professionals) and 
low self-esteem. This is partly driven by concern about catching up lost learn-
ing and exams/future prospects, and the lack of enrichment opportunities due 
to the pandemic. These challenges particularly affect disadvantaged pupils, in-
cluding their attainment. 

During the pandemic, teacher referrals for support markedly increased by a 
factor of 3, (50% of whom are disadvantaged) currently require additional 
support with social and emotional needs. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

To achieve and sustain improved attendance 
for all pupils, particularly our disadvantaged 
pupils. 

Sustained high attendance from 2024/25 
demonstrated by: 

• the overall absence rate for all pupils be-
ing no more than 4%, and the attend-
ance gap between disadvantaged pupils 
and their non-disadvantaged peers be-
ing reduced by 2%. 

• the percentage of all pupils who are 
persistently absent being below 6% and 
the figure among disadvantaged pupils 
being no more than 6% lower than their 
peers. 

Improved attainment among disadvantaged 
pupils across the curriculum at the end of 
KS4, with a focus on EBacc subjects.  

By the end of our current plan in 2024/25, 
40% or more of disadvantaged pupils enter 
the English Baccalaureate (EBacc). In the 
last 3 years this figure was 14 - 28%. 

2024/25 KS4 outcomes demonstrate that 
disadvantaged pupils achieve: 

• an average Attainment 8 score of 42 

• an EBacc average point score of 3 6 

Improved reading comprehension among 
disadvantaged pupils across KS3. 

 

Reading comprehension tests demonstrate 
improved comprehension skills among 
disadvantaged pupils and a smaller disparity 
between the scores of disadvantaged pupils 
and their non-disadvantaged peers. 
Teachers should also have recognised this 
improvement through engagement in 
lessons and book scrutiny.  

Improved metacognitive and self-regulatory 
skills among disadvantaged pupils across all 
subjects. 

Teacher reports and class observations 
suggest disadvantaged pupils are more able 
to monitor and regulate their own learning. 
This finding is supported by homework 
completion rates and a reduction in lesson 
removal rates across all classes and 
subjects. 

To achieve and sustain improved wellbeing 
for all pupils, including those who are 
disadvantaged. 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 

• qualitative data from student voice, stu-
dent and parent surveys and teacher ob-
servations. 

• a significant increase in participation in 
enrichment activities, particularly among 
disadvantaged pupils.     
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 44,000 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Purchase of 
standardised diagnostic 
assessments in Maths 
to complement existing 
English assessments 
(Literacy Assessment 
Online) 

Training will be 
provided for staff to 
ensure assessments 
are interpreted 
correctly. 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

2, 3, 4 

Developing metacogni-
tive and self-regulation 
skills in all pupils.  

This will involve ongoing 
teacher training and sup-
port and release time.  

 

Teaching metacognitive strategies to 
pupils can be an inexpensive method to 
help pupils become more independent 
learners. There is particularly strong ev-
idence that it can have a positive impact 
on maths attainment:  

Metacognition and self-regulation | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

4, 3 

Improving literacy in all 
subject areas in line 
with recommendations 
in the EEF Improving 
Literacy in Secondary 
Schools guidance. 

We will fund 
professional 
development and 
instructional coaching 
focussed on each 
teacher’s subject area.  

Utilise the specialism 
within our Trust to 
support literacy 
development and 
Phonics to explicitly 
teach new vocabulary. 

Acquiring disciplinary literacy is key for 
students as they learn new, more com-
plex concepts in each subject: 

Improving Literacy in Secondary 
Schools 

 

Reading comprehension, vocabulary 
and other literacy skills are heavily 
linked with attainment in maths and 
English: 

word-gap.pdf (oup.com.cn) 

2 

Additional staffing costs 
to retain experienced 
and high-quality 

Based on our experience, recruiting and 
retaining high-quality subject specialist 
teachers in each discipline is integral to 

2, 3, 4 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf


 

7 

colleagues. Enabling all 
colleagues to develop 
their skills and practice 
via targeted training. 
Securing and retaining 
highly trained, subject 
specialist staff in all 
core subjects ensures 
the highest quality of 
provision. 

providing the highest quality feedback 
for learning. 

Teacher Feedback to Improve Pupil 
Learning | EEF (educationendow-
mentfoundation.org.uk)  

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ 48,000 (16K of tutoring / Rebecca 32K / HLTA)  

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Recruitment of 
specialist SEND 
teaching provision to 
provide bespoke 
provision to students 
with the greatest level 
of specific need 

Our experience suggests that students 
with pronounced levels of additional 
need perform better when supported by 
highly trained colleagues who can offer 
a bespoke provision. 

1, 3, 4, 5 

Ensuring children have 
access to high quality 
teaching to catch up on 
any missed learning, 
and that the impact of 
this is tracked. 

 

 

EEF Report: ‘Making the Best Use of 
Teaching Assistants’. Teaching 
assistants are a costly resource but 
when used to effectively support 
learning in the classroom can impact. 

Making Best Use of Teaching Assistants 
| EEF 
(educationendowmentfoundation.org.uk) 

 

EEF Report October 2021 on Effective 
Professional Development – CPD is 
most effective when combined with 
support and check in for key techniques, 
with ongoing monitoring., 

Effective Professional Development | 
EEF 
(educationendowmentfoundation.org.uk) 

2, 3, 4 

Engaging with the 
National Tutoring 
Programme via 
School-Led Tutoring 
for pupils whose 
education has been 
most impacted by the 
pandemic.  

A significant proportion 
of the pupils who 
receive tutoring will be 
disadvantaged, 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF (educationen-
dowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

2, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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including those who are 
high attainers.  

 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 32,000 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Embedding the 
principles of good 
practice set out in DfE’s 
Improving School 
Attendance advice. 

Staff will receive 
training and release 
time to develop and 
implement new 
procedures, supported 
by our Attendance 
Officer to improve 
attendance. 

The DfE guidance has been informed 
by engagement with schools that have 
significantly reduced persistent absence 
levels. 

1 

Ensuring students have 
access to high quality 
school support systems 
including access to 
School Counsellors, 
Attendance, Pastoral & 
Safeguarding support 
staff. 

Based on our experience a team of 
trained professionals who are able to 
respond quickly and effectively to 
issues around student well-being, 
safeguarding and attendance have a 
demonstrable impact on attendance 
and well-being. 

All 

Digital divide addressed 
through targeted use of 
Catch up and Pupil 
Premium funding to 
provide IT training and 
devices for students, 
and to ensure students 
have access to 
technology to support 
home learning.   

Government guidance during the 
lockdown period reflected the 
importance of ensuring no students fell 
behind as a result of lack of digital 
connectivity or equipment. We have 
invested in supporting students and 
staff to become skilled in this area and 
have an ambition to continue to benefit 
from this work both to prepare our 
students for the world beyond school 
and to ensure that they are prepared 
should there be another period of 
remote education. 

All 

Contingency fund for 
acute issues & support 
disadvantaged students 

Based on our experiences and those of 
similar schools to ours, we have 
identified a need to set a small amount 

All 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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to engage with 
enrichment activities / 
ECA / Visits 

 

of funding aside to respond quickly to 
needs that have not yet been identified. 

 

Total budgeted cost: £ 124,000 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year.  

Our internal assessments during 2020/21 suggested that the performance of disadvantaged 

pupils was on parr with the previous 3 years – that there was key underperformance in key ar-

eas of the curriculum, notably Science and English relative to their peers. EBacc entry was 

24%, which is higher than in 3 of the previous 4 years, but 16% below the target we are aiming 

for.  

In terms of Centre Assessed Grade outcomes, 2020/21 yielded: 

• an average Attainment 8 score of 40.08 (compared to 48.94 for non-disadvantaged peers) 

• an EBacc average point score of 3.26 (4.58) 

• 48.3% of disadvantaged students securing 5 standard passes (9-4) including English & 

Maths (79.4%). 

Despite being on track during the first year (2018/19), the outcomes we aimed to achieve in our 

previous strategy by the end of 2020/21 were therefore not fully realised.   

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, which 

disrupted all of our subject areas to varying degrees. As evidenced in schools across the coun-

try, partial closure was most detrimental to our disadvantaged pupils, and they were not able to 

benefit from our pupil premium funded improvements to teaching and targeted interventions to 

the degree that we intended. The impact was mitigated by our resolution to maintain a high 

quality curriculum, including during periods of partial closure, which was aided by use of online 

resources created and delivered by our own subject experts as well as those provided by exter-

nal providers such as Oak National Academy. 

Although overall attendance in 2020/21 remained in line with the previous year, it was higher 

than the national average. At times when all pupils were expected to attend school, absence 

among disadvantaged pupils was 3.7%% higher than their peers and persistent absence nearly 

3 times as high (24.7% v’s 9.1% for their peers). These gaps are consistent with previous 

years, which is why attendance is a focus of our current plan.      

Our assessments demonstrated that pupil behaviour, wellbeing and mental 

health were significantly impacted last year, primarily due to COVID-19-related issues. The 

impact was particularly acute for disadvantaged pupils. We used pupil premium funding 

to support additional wellbeing support for all pupils, and targeted interventions where required. 

We are building on that approach in our new plan. 
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Further information (optional) 

Fundamental to our support of students at St. Birinus is the imperative to place disadvantaged students 
at the heart of our decision making and strategies to support engagement, we look at this via: 

• Ethos, Enrichment & Student Leadership 

• Teaching, Learning & Staff CPD (to be added) 

• Ambitious Careers provision (to be added) 
 

Ethos, Enrichment and Student Leadership: 
The Ethos provision at SBS is going from strength to strength and our spotlight student are at the fore 
of our thinking. We have a shared vision for all our students, grounded in the values we privilege as a 
school: Care, Courtesy & Commitment. We encourage all students to take up enrichment and leader-
ship opportunities both within and outside the classroom. Our aim is to develop a deep sense of lead-
ing for service and leading with compassion and empathy. Here is a brief summary of our offer Sept. 
2021 onwards and you will see that we use whole school approaches to ensure that our ethos is inclu-
sive of spotlight students: 

• Thought for the Term, which staff and students across the Trust contribute to and is al-
ways an enriching and inspiring short read, written simply and accessibly. This is shared 
widely with staff, students. and parents via The Saint. Here is one by Max Tunks, Year 
11 Student Leader: https://www.st-birinus-school.org.uk/259/gcse-results-suc-
cess/post/553/max-tunks-thought-for-the-term-creativity  

• Appointment of a robust Student Leadership Team from Year 10 and Year 11. They are 
role models for the rest of the school and heavily involved with planning enrichment 
and ethos activities/events. We strongly encourage applications from our spotlight stu-
dents. 

• The SBS Way – a fully inclusive, comprehensive, and exciting new leadership reward 
ladder for Year 7 and 8. This offers all students in these year groups to take on leader-
ship roles both within and outside school, earn rewards and ultimately a badge for each 
level – Bronze, Silver and Gold. The steps on this ladder are based on our values and al-
low every single student to engage with our enrichment programme - the steps are dif-
ferentiated to allow them to be accessible by all.  We track PP, SEND and ethnic minor-
ity involvement and are conscious that we wish this process to be as inclusive as possi-
ble. We will have data available for this by the end of Term 2, 2021. 

• Black History Month was marked in the biggest ever way we have had at the school. 
Several departments across the school were involved and students had the opportunity 
to celebrate diversity through the course of the month. Details on image below. (Trust-
wide event)  

• Remembrance was marked through the school for all year groups. Students accompa-
nied Mr Manning to the ceremony at the cenotaph.  

• Our 3rd Annual Student Leadership Conference was held on 26th November 2021 to 
mark International Men’s Day. The audience were 80 boys across Year 9, 10 and 11 and 
HOYS were asked to nominate spotlight students to attend. We hosted three excellent 
guest speakers who spoke with passion about their work and the ethos of modern, 
wholesome masculinity underpinned the day. More details on the website and twitter, 
including an article by Year 10 Student Leader Nathan Green. In the survey we con-
ducted for all students, 98% strongly agreed that this was a truly inspirational day for 
them. Students participated fully both by presenting on the day and an extensive Q&A 
session with the speakers.  

https://www.st-birinus-school.org.uk/259/gcse-results-success/post/553/max-tunks-thought-for-the-term-creativity
https://www.st-birinus-school.org.uk/259/gcse-results-success/post/553/max-tunks-thought-for-the-term-creativity


 

12 

• Anti-bullying week marked at the school across all year groups, through Tutor Time, 
with a focus on the theme: ‘One Kind Word’ (Trust-wide event)  

• House/Ethos Assemblies: These take place once a term and are a major way for us to 
offer enrichment across the student body. The most recent assembly was held virtually 
and focused on Creativity, our Thought for the Term, offered highlights of the Leader-
ship Conference and the termly house point countdown.  

• Ethos in Tutor Time: each week we offer a form of enrichment through our ethos slots 
in Tutor Time. These are based on thematic, global events and allow us to be respon-
sive to what is happening around us. The activities are fully planned for teachers to de-
liver and can include ice breaker activities, group discussions, Ted Talks, videos etc.  

• House points are awarded richly and enjoyed by students of all year groups - 15147 
house points earned this year already. 

Aims:   

• To keep the current provision working successfully through the year  
• To ensure inclusivity and diversity in our planning – we want the provision to be ac-

cessed by all students and we want to track this even better  
• To ensure that any new initiatives are very well planned out and have longevity   
• Too keep staff, students, and parents aware of what we offer so that the uptake for op-

portunities is even greater  
• To create further leadership roles in KS3  
• Develop and strategize student voice further   

 

Teaching, Learning and Staff CPD 

Spotlight students are at the heart of T&L, curriculum planning and staff CPD at SBS.  We have 
built an everyday focus on best practice for Spotlight Students into our systems and QA 
processes so that every member of the team engages in ongoing dialogue around Spotlight 
Students, and they are firmly at the front of the collective conscious.  

• The T&L aim is ‘Every student able to explain it for themselves’, which is a statement of 
inclusivity.  We plan and teach with the intention that all students, especially Spotlight 
Students, will be able to explain their learning at the end of every lesson. 

• The T&L and curriculum mantra is that the way we plan and teach is good for all 
students but will disproportionately benefit Spotlight Students. 

• Curriculum and lesson planning focuses on placing Spotlight Students at the forefront 
of our thinking and we approach it from the point of view of inclusion and not 
differentiation.  Teachers know who their Spotlight Students are, predict likely 
misconceptions and barriers to learning and understanding and mitigate these through 
how lessons are planned.  The support and scaffolding that Spotlight Students will need 
to be successful in their learning is built in and not bolted on. 

• Whole school T&L systems are designed and delivered to support all students but 
especially Spotlight Students. 

• We use two-word phrases (One Voice, Silent Work, Focus On, Hands Down) to 
communicate expectations so that they can be repeated quickly and processed easily, 
and we use these phrases to create a classroom environment that is conducive to 
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creating the best climate for learning for all students but especially focusing on creating 
the environment that Spotlight Students, and research, tell us makes a difference to 
progress and learning for Spotlight Students. 

• Seating plans are used as a critical tool for supporting Spotlight Students in classrooms 
and careful thought is given to where each Spotlight Student is best placed in each 
room, this is revisited regularly. 

• All departments include explicit teaching of tier 2 and tier 3 vocabulary, regular 
retrieval and careful sequencing in their curriculum. 

• Resources across the school are inclusive and use dyselxia friendly fonts and slide 
backgrounds, bullet pointed information rather than extensive prose, 1.5 line spacing 
and are stripped back and straight forward. 

• Staff are experts at questioning and the default is Hands Down questioning allowing 
teachers to strategically bias questioning towards Spotlight Students. 

• Spotlight Students are prioritised for check ins during lessons and their work is looked 
at/marked first. 

• Whole school CPD has a constant focus on Spotlight Students.  The theme for this 
year’s CPD is ‘Excellence for Spotlight Students’.  The sessions are delivered at the start 
of each term and incorporate a keynote focusing on the whole school approach to an 
aspect of pedagogy and how we ensure we prioritise Spotlight Students in this aspect 
of T&L followed by staff sharing examples of excellence in this aspect of pedagogy and 
explaining how it benefits their Spotlight Students.  Departments then spend time 
scrutinising their practise related to this aspect of pedagogy and decide on actions to 
develop it.  This is revisited a further two times each term during Curriculum 
Development Time. 

• Bite size CPD also maintains the narrative around and focus on excellence for Spotlight 
Students.  We have a fortnightly SEND briefing for Curriculum Leaders to expand 
knowledge of how best to support learners with SEND and create a coherence across 
the school with this.  There is a termly SEND briefing for the whole staff which revisits 
key aspects of practice that support learners with SEND.  There is a bi-termly HoY 
briefing which is used to share a developed narrative around quieter Spotlight Students 
so that they are made visible.  The termly digital pedagogy briefing focuses on 
enhancing T&L through the use of It and also includes a strand focusing on how the 
aspect of digital pedagogy being shared will benefit Spotlight Students. 

• QA processes are set up to always include reflection on the experience of Spotlight 
Students in the curriculum and in lessons.  Deep dives into subject areas always include 
separate KS3 and KS4 student voice panels and curriculum on a page discussions focus 
on looking at a range of books, half of which are books belonging to Spotlight Students.  
Lesson drop ins focus on the systems that we have built in to disproportionately 
support Spotlight Students. 

 

Ambitious Careers provision for Spotlight students 

The SBS Careers Curriculum centres itself around the Gatsby Benchmarks, which includes GMB 
3 - Addressing the needs of each pupils, which is significantly focussed on giving opportunities 
for advice and support which is tailored to the needs of spotlight students. 



 

14 

• Additional support is put in place to support spotlight students in engaging with Work 
experience in Year 10, including a bespoke support session delivered by Careers Lead 
and WEX Coordinator. There is the possibility to extend this into shorted work experi-
ence opportunities in the form of Takeover Days in Year 7 and 9. 

• Spotlight students are offered subsidised Morrisby Assessments in Year 10, which helps 
them to focus their post-16 options and the follow up session, delivered by our Adviza 
Careers Advisor helps inform their post-16 action plans. 

• Spotlight students are prioritised for Adviza appointments in Year 11 and are often 
seen earlier, towards the end of Year 10, which allows for multiple appointments, giv-
ing continuous support. 

• Spotlight student engagement in careers activities from Year 7-Year 11 is monitored 
and tracked by Careers Lead with all systems and structures ‘tilted’ in favour of Spot-
light students. 

• A 'bespoke' careers strategy is currently in its early stages of development, initiated by 
Careers Lead, which will guide a cohesive strategy across all staff to identify and sup-
port students earlier to reduce RONI (Risk of NEET {Not In Education, Employment & 
Training}) list. 
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